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Recent OECD work on education in the Czech
Republic

OECD Review of Evaluation
and Assessment in
Education in the Czech
Republic (2012)

OECD Review of Tertiary
Education in the Czech
Republic (2007) and
Follow-up OECD Expert
Views on White Paper
(2009)

OECD Equity and Quality
in Education: A focus on
the Czech Republic
(2013)

OECD Quality Matters in
Early Childhood
Education and Care:
Policy profile for the
Czech Republic (2012)

OECD Review of
Vocational Education
and Training in the
Czech Republic (2010)
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Impact
for more

rimary

A strong start into education can have an
Score-point difference of those who attended pre-p

than one year (PISA 2003 and 2012)
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Early tracking doesn’t

lead to higher performance

and hampers equity (PISA 2009)

High reading

- Singapore
NewZealand = Japan ..

Australia=

Belgiume= :
Upit>d SHtEs g - oriand

Ty, —e=Sweden

»

I - «rland =
PRIUngary Tig e g qr-

Slovenia =3

wzecn “9p”$ 6Vak Republic™

Israe LS
Austria = Lr:: bourg=

Dubai ('JAE) =

"Early selection and
institutional differentiation
‘'gh degree of stratification

performance — Shanghai-China

= Korea

= Finland
SRS Hong Kong-China=

= (Canada

= Netherlands
— NomaE

e ehi2nstef celand

- Chinese Taipeli,
Denmark

- Fuoryng

- Latvia

= Greeceg_ Spain

=
Croatia =

= Lith: a=ia
=Turkey
= 'Russian Federation

o anle

Serbia =

- ow degree of stratification




<#H>



Some challenges in evaluation and assessment

Student assessment: making a greater use of formative assessment
and improving the national test.

Teacher appraisal: establishing common standards, encouraging
formative appraisal with a professional development focus to be
validated by the Inspectorate, setting a clearer career structure.

School evaluation: encouraging self-evaluation and shifting to
external school evaluation for improvement.

System evaluation: adopting a strategic approach and improving the
information available (socio-economic data, teaching and learning
environment, student performance) comparable across schools,
regions and over time.




Some factors for the effective implementation of
education reforms

N
‘ Placing the student and learning at the centre;
\

‘ Invest in capacity-building;

\

‘ Leadership and coherence;

|

‘ Stakeholder engagement;

[

‘ Clear and actionable plans.

N
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